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ABSTRACT

In China, recent social and economic development have resulted in further attention being given to the
development of preschool education. Culturally, many Chinese parents have held high expectations of their
children's early learning and academic success in later studies. Hence, a high-quality preschool service has
become a contentious issue. The recent child abuse incidents involving various kindergarten teachers exposed
by the media have increased parents and society's concerns about the personal qualities and mental health of
kindergarten teachers. Novice teachers are an important part of the kindergarten workforce as they are at the
beginning of their careers. Their professional development level is a fundamentally important matter as it
directly affects the reform and development of preschool education. The publication of a relevant preschool
policy document not only emphasizes the importance of early childhood education, but also introduces new
requirements for kindergarten teachers. Professional identity factors (Motivation, Self-Image, Self-efficacy,
Task perception) and personality trait factors (extraversion, neuroticism, openness, conscientiousness,
agreeableness) have been found in many research studies to be associated with kindergarten teachers' job
involvement. However, research on professional identity, personality traits and job involvement of novice
kindergarten teachers is an undeveloped research area in China. This study will explore the relationship between
personality traits, professional identity, and job involvement of novice kindergarten teachers in Zhejiang
Province, China. A study of this nature will aid policy makers, the Ministry of Education, kindergarten
management, and researchers on the implementation and enforcement of policies and practices that could be
implemented to improve kindergarten teachers' overall quality and teaching effectiveness in China.
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INTRODUCTION

Since the implementation of the country's educational policy, China's economic situation has
shifted (Tian & Liu, 2019). Preschool Education is the starting point for most of the public
schooling systems (Li et al., 2019). In addition, early childhood institutions are crucial in
putting together early education programmes, and these can function as the model for
implementing the concept (Li et al., 2019). The establishment of public preschool education
institutions has grown exponentially, and at a rate that is much faster than before (Ryan,
2019).
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Furthermore, kindergarten teachers are certified professionals who carry out their
preschool responsibilities in a creative manner (Xie & Li, 2020). They must undergo rigorous
training, learn about the Chinese preschool education system, and comply with a very strict
code of ethics (Jiang et al., 2017). In the instructions published by the Central Committee of
the Communist Party of China and the People's Republic of China in 2018, they stipulated
teacher training policies including general requirements, teacher morality and kindergarten
teacher education, advocating style, and training (Minyi, 2020). To meet the country's
education needs, China will need to build and train a workforce of kindergarten teachers who
are highly qualified and capable. This will enable better early childhood education and raise
the standards for the future (Minyi, 2020).

People in China are paying a lot of attention to preschool education, as having only
one child entitles the other children to a better future opportunity in life (Xu, 2020). Because
of this, many day-care facilities have emerged in the country (Jiang et al., 2017; Xu, 2020).
However, child abuse issues associated with preschool teachers and instructional techniques
for very young children have cropped up (Jordan, 2019). This received a lot of media
attention, which had a chilling effect on both parents and society (Chen & Jordan, 2019; Lei
etal., 2019).

Education reform and development plans have defined the social status and treatment
of kindergarten teachers and should be implemented in accordance with the law; thus,
kindergarten teacher training should be strengthened (Minyi, 2020). In terms of attitude,
teachers' behaviour can affect students' psycho-social development, which will have later
implications for their performance in primary and secondary education. Excessive teacher
pressure may result in a lack of emotional control, resulting in biased behaviour that may
harm students psychologically or physically (Skaalvik & Skaalvik, 2017). Teaching is a
physically demanding profession, and working with young children can be emotionally
draining. During the teacher education stage, most of the teacher education courses focus on
professional skills development. However, as contemporary society is undergoing rapid
changes, early childhood education is challenged by new values and ideas, placing teachers
under unprecedented strains and pressures. Hence, numerous instances of emotional outbursts
have occurred (The Ministry of Education People's Republic of China, 2008).

Moreover, the child's social and emotional development during the early childhood
stage lays the groundwork for academic and personal achievement, not to mention the
development of individual talents (VVandell et al., 2016). This is the most rapid period of brain
development and the brain's biggest growth spurt during a child's lifetime (Donoghue, 2017).
As suggested by several studies, preschool education is the initial stage of personal and
intellectual development, which explains that it must be given special attention.

Problem Statement

In a survey on novice kindergarten teachers’ about their job involvement and satisfaction, and
the results were found to be unsatisfactory in both areas. The novice kindergarten teachers
expressed frequent frustration with the children's performance, and there was no sense of
equality between novice kindergarten teachers and children (Li, et al., 2020). There were
lofty expectations for new kindergarten teachers, which most of them could not meet:
Additionally, some respondents lacked the ability to manage negative emotions and attitudes
toward their jobs, which contributed to their lack of job involvement and satisfaction (Li et
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al., 2020). Also, recruitment of suitable candidates, a high level of professionalism, and
mental preparedness of qualified preschool teachers are critical in early childhood education,
as there has been a growing effort in recent years to integrate nurseries and kindergartens and
to establish continuous care and education for children from birth to age six (Chen, 2019).
With growing recognition of the critical nature of education for infants and toddlers, the
education administration is gradually assuming responsibility for nursery management
(Donoghue, 2017). The state advocates for the creation of a development index to assist
parents and caregivers in "improving scientific care and education for young children"
(Widiger, 2017).

According to Li et al. (2020), novice kindergarten teachers' job involvement is
directly related to their teaching quality and commitment. Kappeler et al. (2019) proposed
three criteria for a qualified kindergarten teacher: "ability to teach,” "ability to teach
effectively,” and "willingness to teach." The latter is considered the determining factor of
teacher quality, as a novice kindergarten teacher with a greater willingness to devote
themselves to their career is more prepared for their work and actively works to strengthen
their knowledge and delivery skills to order to better engage their students. As a result, the
issue of increasing novice kindergarten teachers' job involvement has been elevated to the
forefront, where it has become a stumbling block to teachers' teaching quality and
satisfaction, all of which contribute to a lower level of professional identity. Now, the
Chinese government does not require psychological testing for new students entering teacher
training programs or for teacher recruitment. Numerous such personality assessment
instruments are available. For instance, the widely accepted five-factor model (FFM) of
personality (Widiger, 2017). According to Smith et al. (2019), the emergence of the FFM of
personality enables researchers to group together disparate personality traits into a
meaningful set of constructs to identify consistent relationships. Widiger (2017) made a
special point of noting that relatively small sets of variables could serve as FFM adjective
markers while developing the model's 100 items. As a result, Saucier (1994) developed the
40-item Mini-Marker subset of variables that is relatively close to the prototypical cores of
the FFM. Selden and Goodie (2018) then developed the International English Big-Five Mini-
Markers (IEBFMM) and established the FFM structure's invariance across multiple cultures.
Extraversion, openness, neuroticism, conscientiousness, and agreeableness are the five
dimensions of the FFM structure. Individuals who are assertive, dominant, energetic, active,
talkative, gregarious, enthusiastic, ambitious, and sociable are classified as extraverts (Costa
& McCrag, 1992; de la Fuente et al., 2020).

In comparison, a person with low agreeableness can be described as manipulative,
self-centered, ruthless, egocentric, suspicious of other people's intentions, and competitive
rather than cooperative (Rothmann & Coetzer, 2003; Graziano & Tobin, 2017). By
examining the work problems of first-year kindergarten teachers early in the study, the
kindergarten can better support and guide the first-year teachers' professional development.
Research on the development of new teachers in kindergartens that focuses on the
professionalism, professional identity, and job involvement of kindergarten teachers is critical
for increasing awareness of new teachers' independent professional growth. However, a
review of the literature revealed that relatively few studies have been conducted on how
preschool teachers' personality traits affect their job involvement, or on the relationship
between Chinese preschool teachers' professional identity, personality traits, and job
involvement. According to the researcher's review of recent literature, professional identity,
personality traits, and job involvement of novice kindergarten teachers in China are
underdeveloped research areas (Zhang et al., 2016).
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According to the researcher's review of the literature, the relationship between novice
kindergarten teachers' professional identity, personality traits, and job involvement is an
underdeveloped research area in China (Zhang et al., 2016; Cheung & Mok, 2018; Hui et al.,
2019). The instrument developed in terms of professional identity may be a viable approach
for assisting prospective kindergarten teachers in preparing for work or assessing their
suitability to work as a novice kindergarten teacher based on their self-assessment of the
personality traits necessary to be a kindergarten teacher (Zhang et al., 2016). Following that,
the study may contribute to the expansion of professional development opportunities for
novice kindergarten teachers in kindergartens. Examining the connotations and needs of
novice teachers in kindergartens and proposing countermeasures for the development of new
teachers in kindergartens on this basis. By gaining an understanding of the perplexing
problems and developmental needs encountered by kindergarten teachers during their early
years of service, opportunities for reforming the pre-service teacher education curriculum
model will emerge. In accordance with the urgent task of developing preschool education in
my country, the requirement to develop a high-quality professional kindergarten teacher
team, and the pressing need to improve the quality of preschool education as quickly as
possible (Li et al., 2019).

Understanding the relationship between personality traits, professional identity, and
job involvement under the characteristics of personality, professional identity, and job
involvement, as well as various background variables during the internship stage, the study
intends to conduct a quantitative analysis of the relationship between the three variables and
then make recommendations to improve professional identity. The development of teachers'
professional identities, the assessment of teachers' personality traits, and the analysis of
teachers' job involvement all contribute to the construction and expansion of the literature on
the meaning of overall preschool teacher quality. On this basis, it is beneficial to analyse
educational statistics and measurement methods and to investigate the specific relationship
between teachers' personality traits, professional identity, and job involvement. It is a
continuation and supplement to the study of factors affecting teachers' development; the role
of the teacher's personality traits and job involvement is to further understand the complex
relationship between the three, to attempt to extend the in-depth study of the teacher as a
complex individual, and to pay attention to the teacher as an independent individual of the
researcher. This study may provide some theoretical support and guidance for the long-term
development of the teaching team, while subsequent researchers may provide empirical
support for teacher training by gaining an understanding of teachers' personality traits,
professional identities, and job involvement.

Since the nation's long-term education reform and development plans have also
indicated that the social status and remuneration of kindergarten teachers should be
implemented in accordance with the law, as well as an expectation of a higher standard of
professional conduct for kindergarten teachers. Hence, kindergarten teachers' conduct,
professionalism, job involvement, as well as their mental health warrant serious attention in
research.

Professional Identity

Professional identity is a special form of social identity, which is the perception that an
individual is consistent with or subordinate to a profession (Ashforth & Male, 1989). When
individuals identify with their profession, they tend to associate themselves with their
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profession. The teaching profession has strong self-involvement and studying the
psychological characteristics of the teaching profession is necessary to promote the
professional development of teachers and improve the quality of education and teaching. In
recent years, researchers in teacher psychology and education have begun to pay attention to
the influence of professional identity on the professional development of teachers and their
personality traits (Schepens et al., 2009).

Personality Trait

Personality is a persistent characteristic that distinguishes individuals' thoughts and
behaviours from those of others. Personality traits is defined as an individual's stable
psychological characteristics that influence their way of thinking and behaviour (Bastian et
al., 2017). Allport (1961) defines personality traits as the dynamic organization of personal
psychology and physiology and has a unique ability to adapt to the environment. It is a
dynamic synthesis of the psychological system and a distinctive characteristic of an
individual's adaptation to the external environment (Allport & Odbert, 1961). A personality
trait is a general sum of the individual's thinking patterns, emotional expressions, and
behavioral characteristics used to distinguish oneself from others. This study measures the
personality traits of novice kindergarten teachers with five facets of "openness”, "rigority",

"extroversion”, "appointability” and "nervity".

Job Involvement

Job involvement in this research is based on the definition of Kanungo (1982), which defines
job involvement as an individual's recognition of the work's cognitive state, that is, the
individual's beliefs about the current job and the satisfaction and the degree of demand of the
job.

Past Research on Professional Identity, Personality Traits and Job Involvement

The relationship between professional identity, personality traits and job involvement of
novice kindergarten teachers is an undeveloped research area in China (Zhang et al., 2016).
The instrument developed in terms of professional identity could serve as a feasible approach
to helping potential kindergarten teachers to prepare for the work or assess their suitability for
working as a novice kindergarten teacher based on the self-assessment of personality traits
needed for being a kindergarten teacher (Zhang et al., 2016). Therefore, a study such as this
could also help to enrich the space for the professional development of novice kindergarten
teachers in kindergartens. Studying the connotations and the needs of the novice teachers in
kindergartens, and on this basis, putting forward countermeasures in the development of new
teachers in kindergartens. By understanding the puzzling problems and development needs
faced by kindergarten teachers in the early stage of service, it will give rise to opportunities in
the reform of the pre-service teacher education curriculum model. In line with the current
urgent task of developing preschool education in my country, and the need to build a high-
quality professional kindergarten teacher team, and the urgent demand to improve the quality
of preschool education as soon as possible (Li et al., 2019).
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The development of teachers' professional identities, the assessment of teachers'
personality traits, and the analysis of teachers' job involvement all contribute to the
construction and expansion of the literature on the meaning of overall preschool teacher
quality. On this basis, it is beneficial to analyse educational statistics and measurement
methods and to investigate the specific relationship between teachers' personality traits,
professional identity, and job involvement. It is an expansion to the study of factors affecting
teachers' development, as well as the study on the teacher as a complex individual, as well as
the relationship between the teacher's personality traits and job involvement. These studies
may provide some theoretical support and guidance for the long-term development of the
teaching team, while subsequent researchers may provide empirical support for teacher
training by gaining an understanding of teachers' personality traits, professional identities,
and job involvement.

According to social identity theory (SIT), individuals categorise themselves into
distinct social types, such as organisational employees, religious affiliations, gender, and age
groups (Tajfel et al., 1979), and different individuals may utilise distinct classification
profiles. According to social identity theory, self-concept is made up of two components:
personal identity and social identity.

Professional identity is a psychological process by which an individual combines a
"career" and refers to a consistent assessment of future career goals and self-worth, as well as
the profession's evaluations and expectations from others. Individuals will have a strong
sense of identity in their profession if their own expectations and values align with those of
others. The more invested they are in their future career development process, the more they
will strive to make breakthroughs and grow. To summarise, the greater one's personal
investment in work, the greater one's ability to work, and the more beneficial it is for
preschool teachers to devote themselves to preschool education.

In a survey on preschool teachers' professional identity, the difference in the time that
preschool teachers have engaged in teaching will also cause certain differences in their
professional role identification and professional emotions, and there is a certain positive
relationship with professional identity; besides that, the higher their educational attainment,
the lower the kindergarten teachers', and vice versa. In terms of professional background,
experience in related majors will also cause significant differences in kindergarten teachers'
professional identity. On the contrary, the professional identity of kindergarten teachers who
graduated from other majors is higher (Niehoff, 2006). Compared with younger teachers, the
older the teacher, the stronger their professional will. Previous research conclusions show that
preschool teachers' positive attitude toward their own knowledge can effectively promote
their professional emotions and sense of belonging, thereby increasing their work
commitment (Lounsbury et al., 2007). As the professional identity of kindergarten teachers
refers to the attitudes and emotions of kindergarten teachers themselves toward the profession
of kindergarten education, as well as the psychological state that determines their own
professional behavior. Occupational identity seems to be the internal motivating factor for
career development. Once occupational identity falls into a crisis, the individual's internal
work motivation will be seriously affected, and poor job involvement is likely to occur.
People can make use of their talents when their personality types match their occupations.

Studies have confirmed that professional identity formation is closely related to
personality traits. Besides personality traits, studies have also shown that teachers' work
attitudes, such as professional identity, will affect their work status. For example, if teachers
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have a positive self-perception of their professional identity, they will ignore the unhappiness
caused by poor working conditions. Teachers' professional identity has negative predictive
properties for intention to leave. Tang's (2017) research on college physical education
teachers also found that core self-evaluation has a direct impact on teachers' professional
identity and job satisfaction, and professional identity plays the mediating role between core
self-evaluation and job satisfaction. In the current research on teachers' professional identity,
many dependent variables are mainly subjective self-evaluation variables such as satisfaction,
and objective variables such as job performance and teachers' job involvement are rarely
introduced.

In addition, the importance of occupation to individuals, organisations, and society
has gradually increased awareness of the value and promotion of professional identity
(Bedeian et al., 1991), which can help to increase awareness of the value of professional
identity. Occupational identity is a significant factor in organisational behaviour because it is
associated with a variety of job-related outcomes (Mobley et al., 1979). For instance, a
favourable combination of skill development (Aryee & Tan, 1992) and job performance
(Darden et al., 1989) results in actual turnover rates that are negative (Bedeian et al., 1991).

Lawler and Hall (1970) subdivided Lodahl and Kejner's definition into two concepts:
job involvement and intrinsic motivation. Intrinsic motivation occurs when an individual
perceives work performance to increase his or her self-esteem. When an individual's needs
are met and work performance is attainable through personal efforts, the individual will
invest in the work. To some extent, personal characteristics can be explained as influencing
job involvement.

According to a meta-analysis of personality and job involvement, emotional stability
is associated with increased job proficiency across occupations (Clarke & Robertson, 2005),
while neuroticism is associated with decreased job efficiency. Varca (2004) predicted that
people who are highly extroverted are more likely to provide services in advance. Smithikrai
(2007) discovered a positive correlation between extraversion and job success, particularly in
jobs requiring interpersonal interaction. Another explanation for the relationship between
extraversion and job involvement is that extroverted employees make better use of their
competencies than less extroverted employees, which enables them to increase their self-
efficacy, which results in increased work efficacy (Van Den Berg & Feij, 2003). Taking these
findings and recent research on the efficacy of project work into account, an extroverted
disposition appears to be necessary for advancing job involvement.

Neurotic employees are also less likely to devote themselves to work and more likely
to be distracted easily, which increases their behavioral risks and suggests a positive
relationship between insufficient work efficiency and neuroticism. In addition, when a person
possesses high neuroticism, he or she likely considers feedback a type of threat that produces
anxiety and overly intense stimuli (Smither et al., 2005).

Smithikrai (2007) indicated that neuroticism has a significant negative correlation
with job success; in the future, neurotic employees may be even less productive at work as
globalization and technological advances induce changes in organizational life. Niehoff
(2006) notes also that neuroticism appears consistently negatively correlated with leadership
emergence and effectiveness. Thus, the neuroticism dimension should be able to predict task-
based criteria, such as quantity and quality of work. According to deductive reasoning then,
neuroticism should correlate negatively with job involvement.
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High openness may prompt job efficiency, because work enables these employees to
satisfy their curiosity, explore new viewpoints, and develop real interests in their activities.
Therefore, they likely distinguish important work activities and combine their observations
with appropriate behavior to develop a work method that maximizes productivity, efficiency,
and effectiveness. Moreover, as work fields expand and technological changes proliferate,
there is likely to be greater demand for productive workers who are aware of new
developments and engage in continuing education and professional growth, which may
increase the importance of openness for ensuring positive work efficiency (Lounsbury et al.,
2007).

Openness to experience also suggests an attraction to new ideas, concepts, actions, or
feelings (Niehoff, 2006). Persons with higher levels of openness are likely to achieve greater
efficiency at work because they pursue opportunities to learn new perspectives and deal with
ambiguous situations. Furthermore, an employee with an open personality tends to be task-
based, constantly searching for new methods to complete the work (Stewart & Nandkeolyar,
2006), which again should strengthen working efficiency.

The agreeableness personality dimension suggests a courteous, flexible, trusting,
good-natured, cooperative, forgiving, soft-hearted, tolerant person (Cooper & Olson, 2003).
Agreeable employees consider personal interaction carefully, such that they offer more
constructive responses to customers and to their work. In addition, agreeableness can push
staff members to work together, which should result in effective working behaviors (Barrick
& Mount, 1991). In turn, a highly agreeable employee is likely to develop positive
perceptions of work efficiency.

Competence, order, dutifulness, achievement striving, self-discipline, and deliberation
constitute the conscientiousness personality dimension. Although conscientiousness is task-
based, it emphasizes goal achievement. The employee recognizes the importance of reaching
a goal and expends energetic, long-suffering, and untiring efforts (Burch & Anderson, 2004)
to obtain satisfaction from performing the duty effectively. Low conscientiousness instead
suggests the employee tries to meet only immediate demands, does not care about prospective
results, lacks a sense of goals, mistakenly observes rules (Arthur & Doverspike, 2001) or
standards, and performs tasks poorly (Wallace & Vodanovich, 2003). A conscientious
employee likely attains greater job efficiency, which should improve job involvement.

CONCLUSIONS

A review on the past research studies on the relationships between professional identity,
personality traits and job involvement have indicated the need to develop instruments to used
as admission criteria to helping aspiring students to assess their suitability working as a
kindergarten teacher, or identify appropriate professional development programmes targeted
at improving kindergarten teachers’ job related skills according to the professional
development gaps identified (Zhang et al., 2016). A study such as this could also give rise to
opportunities in the design of pre-service teacher education curriculum that focuses on
positive psychosocial development and professional identity, as well as emotional stability
towards the development of competent, efficient and committed teachers who enjoys working
in the kindergarten setting.
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