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Abstract

Today, every school strives to achieve a reasonable level of student performance and to enhance student
performance in order to improve educational quality. Despite the fact that the UAE's population has high literacy
rates and people of United Arab Emirates (UAE) are fairly educated, whereas the enrolment in primary and
secondary schools has expanded in recent decades, the UAE's educational systems have a number of challenges
that must be addressed, such as the performance of pupils in primary schools in the majority of schools is not high
and not satisfactory according to OECD. In addition, several evaluations indicate that student performance in all
subjects is average according PISA Database. Thus, the aim of this study is to examine the influence of
headmasters’ servant leadership and teacher motivation on student performance in UAE primary schools. This
study applied quantitative methods to analyze relationships between these variables. The population is the teachers
in Al-Sharjah primary schools. Data instrument is self-administrated questionnaire. The data collection has been
conducted on a sample of 382 respondents. Simple random sampling technique has been applied in the survey
procedure. SPSS software is deployed to conduct data analysis. To test the hypotheses, simple linear regression
was applied for data analysis. The result revealed that headmaster’s servant leadership and teacher motivation
have significant effects towards student performance. Based on this result, this paper suggests Al-Sharjah school
headmasters create a friendly and empowering atmosphere for both teachers and students. This can be done by
encouraging open communication, teamwork, and instructor appreciation. Additionally, providing teachers with
professional development to improve their abilities and expertise can boost their intrinsic and extrinsic motivation,
which in turn should enhance student achievement. The results of this study will help principals in Al-Sharjah
schools as well as policymakers in the Ministry of Education in the UAE to understand why headmasters’ servant
leadership and teacher motivation are essential factors for fostering student performance.
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INTRODUCTION

Today, every school strives to achieve a reasonable level of student performance and to
enhance the skills of students in order to improve educational quality. This goal is shared by
all school components, including the principal, instructors, and even student parents. As a
result, school leaders must constantly improve the learning process in order to achieve high
levels of student achievement. At the school level, educational leadership had an intermediate
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and systematic influence (Jacobson, 2011). Thereby, the influence of educational leadership on
student performance has always been related with leadership attributes that affect students'
academic achievement (Karadag, 2018). The leadership in education domain should always be
studied in every country and to challenge the problems that affect students' academic
achievement (Heaven & Bourne, 2016). Several studies, on the other hand, demonstrated the
impact of servant leadership on the entire educational process. Some researchers argue that
organizations that can retain long-term motivation are more likely to succeed (Benrazavi &
Silong, 2013; Simmons, 2014; Shao & Skarlicki, 2014). This assumption applies to all levels
of educational institutions (Roman, 2021).

Furthermore, views of servant leadership had a favorable impact on individual
motivation (Rodriguez-Carvajal et al., 2018). As servant leaders encourages people to have
positive experiences and pleasure at work, the role of this leadership style in education should
be studies from various perspectives (Kashyap & Rangnekar, 2014). According to some
authors, servant leadership is used in the workplace to prevent emotional weariness and
improve job performance (Tang, 2016). In other words, delegating school management to
servant leaders will improve teacher performance due to extrinsic incentive considerations.
Accordingly, the motivation of teachers is a positive factor for academic success in schools,
whereas numerous studies have shown that there is a positive correlation between student
performance and teacher motivation (Ahmed & Rizwana, 2012; Roohani & Dayeri, 2019;
Safdari, 2018; Dornyei, 2018). When a school’s leader motivates teachers, they are much more
interested in using resources and opportunities to improve student performance (Anyim et al.,
2012; Dornyei, 2018). Accordingly, teacher motivation has significant implications not only
on the teachers themselves but also for the classroom experiences of students and the overall
stability and effectiveness of educational systems (Stirling, 2014). Thereby, principal servant
leaders could be the solution for these issues because they have the personal traits and ability
to motivate people around them, i.e., teachers and students in primary schools (Achmadi &
Suryadi, 2023; Bradley et al., 2023); whereas teacher motivation is one of the factors that
enhance cognitive and affective-motivational learning outcomes for students in primary
classrooms (Barbier et al., 2022; Zhan et al., 2022). However, these relationships have not been
reported yet in UAE. Therefore, the aim of this study is to examine the influence of
headmasters’ servant leadership and teacher motivation on student performance in UAE
primary schools.

Education System in UAE

The UAE's public education model has undergone multiple adjustments to reach the present
level of education quality (Ridge et al., 2017). In the 1950s, curriculum was imported from
Bahrain, Kuwait, and Saudi Arabia, with the Egyptian model being used from the 1970s until
the late 1980s. The UAE National Curriculum was adopted in 1985, followed by a new English
language curriculum in the 1990s. The Abu Dhabi School Model was also launched from 2010
to 2018, with a focus on deeper learning, outcomes-based curriculum, technology-rich
classrooms, and multilingual. However, until the current time, many schools in the UAE
struggle to specify the leadership style in educational institution that fit the culture of UAE.
Whereas the majority of schools focus on hiring qualified teaching staff but little is done with
respect to leadership, so that school principals have always been characterized for lacking
effective communication with students, despite building strong communications with teachers
and establishing good collaboration and consistency with teachers (José Séa et al., 2020).

The concern of low student performance in UAE’s primary schools can’t be denied.
While the situation in Al-Sharjah is not an exemption, the fact that most school administrations

ISSN 1985 2126 56



International Business Education Journal Vol. 17 No.2 (2024) 55-69

in Al-Sharjah face a lot of difficulties and challenges concerning the management process, it
becomes necessary for them to adopt a real change and search for new leadership style in a
way to achieve the desired change (Nada, 2016). It is found that poor academic achievement
in UAE primary schools have not been related solely to the type of leaderships in the past, but
rather to other factors such as students’ behavior and parents’ education (Dukmak, 2015),
language and curriculum (Ali, 2020), students’ perceptions of parental involvement and
student’s background (Shaikha, 2008), while a recent research by OECD (2020) showed that
effectiveness of teachers can positively influence student performance without neglecting the
importance of extrinsic motivational factors. However, no evidences have been reported in the
literature to the present on the role of servant leaders in this scenario, which this paper aimed
to know and examine in Al-Sharjah primary schools.

The Challenges of Student Performance in UAE

Despite the fact that the UAE's population has high literacy rates and is fairly educated, and
enrolment in primary and secondary schools has expanded in recent decades, the UAE's
educational systems have a number of challenges that must be addressed (IvyPanda, 2020). As
education has an ultimate objective that is taxonomically characterized as the cognitive,
psychomotor, and affective domains (Tasrif et al., 2023), achieving this goal in every school is
difficult. The authors of the original education taxonomy examined cognitive and affective
aims in education and provided a hierarchy of different types of capabilities in these domains
that could be used as evidence for achievement (Begam & Tholappan, 2018). In this regard,
Al-Sharjah's private schools have numerous issues related to administration and teacher
motivation. Because school administrations in Al-Sharjah appear to lack knowledge in
motivational approaches, it is vital for them to adopt a genuine shift and work on viable
methods to achieve this change (Nada, 2016). To that end, additional reports on this subject are
required to address the issue from a different angle and present new evidence to the source of
the problem, namely, the lack of an effective leadership style that is appropriate for the sort of
education provided in Al-Sharjah private schools. Student performance concerns at Al-Sharjah
schools are closely related to the cognitive and affective domains.

It has been acknowledging that the performance of pupils in primary schools in the
UAE is a significant challenge. Several evaluations indicate that student performance in the
majority of schools in UAE in all subjects is not high rather moderate. However, officials in
the UAE Ministry of Education are aiming for high rankings in academic performance when
compared to wealthy countries such as Europe and the United States. The OECD's evaluation
program is the Program for International Student Assessment (POSA). PISA assesses kids
under the age of 15's capacity to use their skills in reading, science knowledge, and mathematics
in order to solve real-life issues in the future. According to PISA, pupils in the UAE performed
worse than the OECD average in reading, mathematics, and science. As shown in Figure 1
(OECD, 2019), a smaller proportion of students in the UAE performed at the highest levels of
proficiency (Level 5 or 6) in at least one subject compared to the OECD average; at the same
time, a smaller proportion of students achieved a minimum level of proficiency (Level 2 or
higher) in at least one subject. The UAE's National Agenda targets a national PISA ranking of
20th by 2021. However, as of yet, this target has not been met.
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Figure 1: Snapshot of students’ performance in UAE in term of reading, science, and
mathematics (Source: OECD, 2019, PISA 2018 Database)

The UAE first participated in PISA in 2009. Since then, results in reading, mathematics, and
science have remained stable, ranging between 430 and 440 points, but falling short of OECD
minimum averages (490 points). As shown in Figure 1, 5% of students in the UAE scored at
level 5 or higher in mathematics (OECD average: 11%), 5% of students were top performers
in reading, meaning they attained level 5 or 6 in the PISA reading test (OECD average: 9%),
and only 3% of students in the UAE were top performers in science, meaning they were
proficient at level 5 or 6 (OECD average: 7%). These factors indicate a severe problem with
students' academic performance and achievement in UAE schools (both private and public). In
other words, academic performance of students in the UAE are lower than those of students in
other countries with comparable GDPs (Burton, 2017; World Economic Forum, 2017). The
UAE initially took part in PISA in 2009. Since then, performance in reading, mathematics, and
science have remained consistent, ranging between 430 and 440 points, but falling short of the
OECD average (about 490 points). Only in mathematics did the UAE show a slight
improvement in 2019 (José Sa et al., 2020). All these scores are an indication of the current
issues in the performance of students in UAE which requires further investigations, especially
the role of leaders and motivation of teachers in boosting the performance of students.

LITERATURE REVIEW

Servant Leadership

In today's world, leadership plays a critical role in every industry. As a result, it is critical to go
over some of the well-known leadership theories and figure out what kind of leadership
approach adds the most value in a certain industry (Gandolfi & Stone, 2018). Leaders in schools
have a significant impact not just on pupils but also on teachers. Servant leadership is a modern
leadership style which attracted the interest of authors in recent decades. Those leaders enable
the workforce rather than control them, they use special ways of persuading them instead of
forcing them to do the job, in addition to encouraging the followers to participate and to be part
of a creative team. In other words, those leaders do not seek self-interest or privileges. Instead
servant leaders think of helping the followers in order to achieve organizational goals (Al Hila
& Al Shobaki, 2017). In other words, the role of headmaster’s servant leadership is critical for
the problems reported in this study because this leadership style can guide the teachers who in
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turn motivate the students to boost their academic performance (Zulfikar & Akhairuddidn,
2022).

Servant leadership is a multifaceted leadership philosophy that covers all aspects of
leadership (Liao et al., 2021), including ethical, relational, and outcome-based components
(Christensen, 2014). As with other current leadership theories, it is related to but also distinct
from other leadership models because of its focus on long-term outcomes for people as well as
groups and society as a whole (Blanchard, 2010). Servant leadership includes certain ways that
are known to last in high-performing organizations, such as establishing a higher purpose plan
and goal; creating standardized and streamlined procedures; nurturing client orientation;
guaranteeing ongoing growth and development; authority and information sharing; and having
qualified employees (Lee et al., 2020). Five traits of servant leadership have been identified by
researchers in servant leadership theory, these traits are specially found in servant leaders. First
trait is empowerment which is means encouraging self-confidence and pro-active behavior in
followers, and encourage self-directed decision-making, share information (Uribe, 2020; Tran
& Truong, 2021); second, accountability which means keeping people accountable for
outcomes they can influence, and assigning responsibility for outcomes to individuals and
teams (Greenleaf, 2003; Dodd et al., 20018; Uribe, 2021); third trait is authenticity which
means one's inner ideas and feelings and being genuine to oneself is authentically representing
internal states (Greenleaf, 2003; Hermanto & Srimulyani, 2022); fourth trait is interpersonal
acceptance which means displaying the leader's capacity to comprehend and experience the
sentiments of others, and the ability to let go of perceived wrongdoings and not carry a grudge
into future situations (Kulachai et al., 2018; Murphy, 2021); the fifth trait is stewardship which
means the willingness to serve the broader institution rather than focus on one's own self-
interest, as well as inspire others to perform in the common good by acting as a role model
(Greenleaf, 2003; Tran & Truong, 2021).

Teacher Motivation

Teacher motivation is an intriguing topic that has piqued the interest of many scholars in the
disciplines of learning and education. Over the last decade, there has been an increase in the
number of researches on teacher motivation, which has been proven to be a vital element
strongly linked to a number of critical factors in the education sector, such as job satisfaction
and teaching competencies (Kumar & Upadhaya, 2019). In general, individual motivation
improves the quality of one's job, and this is true for those who work in educational institutions.
Today, it is difficult for any school to achieve success if the teaching staff is not sufficiently
motivated (Ibok, 2020). Many scholars claimed that the motivation of teachers is linked to
teachers’ satisfaction and could be reflected on the performance of students (Nwakasi, 2019;
Rajini, 2018; Ibok, 2020). Thus, the leaders in schools should have the primary objective is to
motivate teachers through financial and non-financial incentives (Trigueros et al., 2020). As a
result, teacher motivation has enormous ramifications not only for teachers but also for
students' classroom experiences and the general stability and efficacy of educational systems.
It is evident that school headmaster plays a significant role in inspiring teachers (Nabila &
Doina, 2019). Whereas several studies have shown that school headmaster who focus on
motivating teachers and assisting them in developing their abilities will improve the quality of
teaching performance (Pourtoussi et al., 2018; Ryan & Deci, 2019).

In theory, there are certain dimensions related to individual motivation based on well-
known theories that should be identified to measure teacher motivation. The Herzberg’s theory
(2008) has been widely considered for measuring individual motivation and this model could
be applied on the employees in educational institutions, i.e., teachers (Mehrad, 2020). As
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mentioned earlier, Herzberg’s theory led to a conclusion that motivation of individuals is based
on two main dimensions, namely intrinsic motivation and extrinsic motivations (Roohani &
Dayeri, 2019; Ibok, 2020; Trigueros, 2020). However, there have been limited studies on the
challenges of teaching in primary schools in UAE from the perspective of teaching motivation,
specifically the perspective of Herzberg’s. In other sense, the literature reveals a significant
impact of motivation on individuals in various industries, but does that apply in educational
institutions as well, and why motivated teachers boost the performance of students, these
questions require a robust answer and in-depth analysis.

Student Performance

Student performance often refers to how well a student is performing in their academics or a
certain task at the moment. It is frequently measured in terms of grades, test or assessment
scores, or other quantifiable criteria (Wiggins, 1993). Performance is typically a short-term
review that focuses on specific learning tasks or assignments completed within a specific time
frame. Student performance refers to achievement in the learning process (Yazdani et al.,
2014). In the 1956s, educational psychologist Benjamin Bloom created what is known as a
bloom taxonomy, which is a technique for measuring learning performance. This taxonomy of
educational objectives is used in classrooms to promote critical thinking abilities. This
paradigm divides learning objectives into three categories. The first domain is the “cognitive
domain”, which focuses on knowledge acquisition in schools. The second is the “affective
domain”, which focuses on students’ emotions and attitudes and is linked to student
involvement. The third area is the “psychomotor domain” which focuses on students' actions
and motor abilities as they relate to exercises in physical education class; motor skills include
running, walking, stretching, catching, bending, and throwing. The cognitive domain is the
most significant, and educators use it to define learning targets and objectives, as well as come
up with class activities. Figure 2 depicts the three domains of bloom taxonomy.
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Figure 2: Bloom taxonomy domains (Bloom, 1956)

In this regard, the teacher can play a significant role in fostering the academic
performance of students, e.g., employ specific learning tactics or methods during the teaching
and learning process. Virtual discussions, for example, can be used to improve students'
cognitive, affective, and psychomotor abilities. This practice allows students to sit and listen
while speaking and thinking critically, clearly, and reasonably (Sari & Rahmah, 2019).
Moreover, affective dimension focuses on student’s behavior, his/her motivation to study, the
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desire to participate in school, and assessment of what has been learned can be done through
affective domain (Kasilingam et al., 2014).

HYPOTHESIS DEVELOPMENT

Lots of studies in the education field explored the impact of educational leadership on students’
academic performance. Researchers in this field have discovered a positive association
between educational leadership and student accomplishment (Boyer, 2012; Harris-Smith,
2012; Jafar et al., 2023). The impact of school leaders on students' learning and success levels,
which are among the school's outputs (or results), is a complicated topic (Karadag, 2020).
Almost all leadership styles have a significant effect on students’ outcome (Kiersch & Peters,
2017; Cox & Mullen, 2023). Based on findings of a study conducted by Poobalan and Talip
(2020), servant leadership practices have helped to enhance teacher professionalism in
increasing the excel of students. In this regard, servant leadership has demonstrated the
importance of the model on school climate, as well as student performance (Stewart, 2017; Liu
et al.,, 2022). In other words, servant leadership qualities of school’s headmaster influence
the students to raise their academic achievement (Chan, 2020). Based on this assumption, this
study will test the following hypothesis statement in Al-Sharjah primary schools.

Hypothesis 1:
“Headmasters’ servant leadership has a significant effect on student performance”

In the same context, researchers found that the academic performance of students is
strongly associated with the degree of motivation among the teachers (Affuso et al., 2023). The
role of a teacher is more than only teaching in classrooms, contrary to popular belief. It
necessitates the involvement of teachers in order to address students' personal and academic
concerns on an emotional level (Ingsih et al., 2021). They require a positive learning
atmosphere for the students (Kumar & Upadhaya, 2019). To that end, teacher motivation and
student outcomes are linked to each other (Bardach & Klassen, 2021). Likewise, Klyachko et
al. (2019) reported that teacher ability to provides a collaborative environment and motivation
and can positively affect student performance. Another study conducted by Nyakundi et al.
(2019) investigated the influence of teacher motivation to the academic achievement of pupils
in primary schools. Their study concluded that the teacher motivation had a significant
influence to academic performance of standard eight pupils. In the same context, Nyakundi et
al. (2019) recommended that teachers should give better motivation in terms of salaries, letters
of recommendations and promotions. In sum, the empirical studies reveal that students’
academic achievement appears to be correlated with teachers’ motivation in various cultural
setting confirmed the strong association between teacher motivation and student performance
(Gilbert, 2018; Mok & Moore, 2019; Ingsih et al., 2021). Based on these findings and reports,
this study will test the following hypothesis in Al-Sharjah primary schools.

Hypothesis 2:
“Teacher motivation has a significant effect on student performance”
RESEARCH METHODOLOGY

This study applied quantitative methods to analyze the effect of headmaster’s servant
leadership and teacher motivation towards student performance. The population of this study
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is the teachers in Al-Sharjah primary schools. Data instrument is self-administrated
questionnaire. The data collection has been conducted on a sample of 382 respondents. Simple
random sampling technique has been applied in the survey procedure to collect the data. SPSS
software is deployed to conduct data analysis. Regression analysis was the principal approach
used to conduct data analysis and test the hypothesis of this study.

RESULT AND DISCUSSIONS

To test the hypotheses, a simple linear regression to provide evidence of a significant
relationships between headmaster’s servant leadership and student performance (H1), as well
as teacher motivation and student performance (H2). The evaluation of relationships is made
through R-square, ANOVA, and regression coefficients tables. The model summary provides
the initial information related to the regression strength between two variables. To support the
statements of hypotheses, the significance of relationship is based on the p-value which should
be less than 0.05 to accept the hypothesis. The findings from analysis are explained in the
following Table 1.

Table 1: Model summary of simple linear regression output

Hypotheses ANOVA R? Regression P- Result
coefficient  value
H1: Servant leadership has a significant 193.467 0.337 0.621 0.00 Accepted
effect on student performance
H2: Teacher motivation has a significant 185.723 0.328 0.516 0.00 Accepted

effect on student performance

It is evident that the first hypothesis which states that “servant leadership has a
significant effect on Student performance” is accepted (p-value < 0.05). Based on this finding,
this study suggests that putting the needs of students first, servant leaders create a sense of trust
and belonging among students, which has been shown to enhance their motivation and
engagement in the classroom. Additionally, the personal characteristics of servant leaders is
critical in helping student to outperform, such as encourage open communication and
collaboration, allowing students to feel valued and empowered in their educational journey.
This, in turn, leads to increased student participation, active involvement in discussions, and a
higher level of critical thinking.

The second hypothesis states that “teacher motivation has a significant effect on student
performance”, which is accepted (p-value < 0.05) and provide evidence that motivated teachers
are more likely to be enthusiastic and passionate about their subject matter, which can inspire
and engage students. When teachers are excited about what they are teaching, it creates a
positive learning environment that encourages students to actively participate and excel in their
studies. Additionally, this study suggests that motivated teachers are more likely to go above
and beyond in their teaching methods, seeking out innovative strategies and resources to
enhance student learning. This dedication and commitment to their craft can greatly impact
student performance, as it provides students with a well-rounded and comprehensive education.

CONCLUSION

The aim of this study was to examine the influence of headmasters’ servant leadership and
teacher motivation on student performance in UAE primary schools. This paper concludes that
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students are more motivated and involved in their study when their headmaster demonstrate
servant leadership attributes such as empowerment, responsibility, authenticity, interpersonal
acceptance, and stewardship, as well as the teachers in the schools are highly motivated. As a
result, motivated teachers are more likely to create a happy learning environment, give effective
education, and foster close relationships with their students, which improves student
performance. Overall, the servant leadership style of a headmaster has a cascading influence
on teacher motivation and, eventually, student success. Teachers are inspired to mimic servant
leadership traits in their own classrooms when they watch their headmaster showing servant
leadership skills. Thus, a headmaster's servant leadership style has a far-reaching impact that
reaches well beyond the particular teacher, favorably influencing the entire school community
and finally improving student achievement. Based on the findings reported in this paper,
establishing a supportive and empowering environment by the headmaster of schools in Al-
Sharjah city for both teachers and students is highly recommended. This status can be achieved
by fostering open communication, encouraging collaboration, and recognizing and
appreciating the efforts of teachers. Additionally, providing professional development
opportunities for teachers to enhance their skills and knowledge will help increase their
motivation, which in turn will positively impact student performance.
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